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Abstract

This study examines Korean EFL teachers’ beliefs and classroom practices in foreign-lan-
guage teaching and the relationships between their beliefs and classroom practices. This examina-
tion aims to move beyond a concern for teachers’ beliefs and classroom practices alone and
identifies whether there are changes occurring in Korean EFL teachers’ beliefs and classroom
practices, and whether teachers’ beliefs influences behavior in the classroom. The study, thus,
provides a clear picture of changes occurring within the Korean EFL school context. This study
used both quantitative and qualitative methods, including survey questionnaire and interviews.
The results are organized in three sections. The first section presents changes emerging in Korean
EFL teachers’ beliefs about foreign-language teaching and learning. The second section presents
changes emerging in Korean EFL teachers’ classroom teaching practices. The third section summa-
rizes the relationship between the teachers’ theoretical beliefs and classroom teaching practices. It is
argued that Korean EFL teachers’ theoretical beliefs about foreign-language teaching and learning
make up an important part of the prior knowledge through which they perceive, process, and act

upon information in the classroom.
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I. Introduction

Korea’s Ministry of Education published level. Effective 2001, the Seventh National
new policies concerning English education in  Curriculum provides a national guideline for
order to introduce a more communicative ap-  teaching at Korean middle schools (grades 7-9)
proach into English as a Foreign Language (EFL) and high schools (grades 10-12) (Korean

instruction at the primary and secondary school =~ Ministry of Education, 1997).
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The new curricula highlight the goal of
communicative competence. The new curricula
are also meant to reflect the belief that commu-
nicative language teaching (CLT) is character-
ized by learner-centredness, the focus being on
the learning process as an essential feature of
the language classroom. The new programme
requires that the objectives of learning should
reflect the needs of the learner, that learning
activities and experiences should involve real
communication, and that learning tasks be
meaningful to the learner.

This government-initiated change in
English language curriculum has encouraged
Korean EFL teachers to reorient their teaching
practices for the purpose of developing learn-
ers’ communicative competence and to organize
learning tasks and materials based on learners’
needs. The intention of this study is therefore to
investigate what Korean EFL teachers believe
and do to meet the new curriculum require-
ments.

Teacher beliefs are acknowledged as sig-
nificantly impacting teachers’ professional lives
in the classroom (Clark & Peterson, 1986; Free-
man, 2002; Johnson, 1992; Richards, 1998;
Verloop et al, 2001). However, there are few
empirical studies that examine teacher beliefs in
EFL teaching. While many different kinds of
teaching theories and methods have been intro-
duced and suggested in language education,

limited research has been conducted about what
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EFL teachers believe and to what extent they
actually implement those theories and methods
in their classroom teaching. In particular, little
attempt has been made to study those who teach
EFL in public schools. Yet, the need for investi-
gations into the EFL context clearly exists.
This study explores and compares
Korean public middle school EFL teachers’
beliefs about teaching and learning and their
practices as a way of understanding whether
there are changes in the Korean EFL context and
how beliefs and practices are connected. As a
preliminary step toward developing Korean
English education, this study discusses current
classroom EFL teaching and learning in Korea.
The findings help map out the broad scope of
Korean EFL teaching and learning in terms of
teacher beliefs and teaching practices. It is hoped
that a new understanding of the system will
stimulate new discussion and further explora-
tions in teacher cognition in language education

and teacher development.

II. Purpose of the study

This study is an investigation of the theo-
retical beliefs and classroom practices of Korean
middle school EFL teachers in this current (since
2001) period of curriculum change. Teachers’
theoretical beliefs refer to “the philosophical prin-
ciples, or belief systems, that guide teachers’
expectations about student behavior and the

decisions they make during lessons” (Harste &
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Burke, 1977; Johnson, 1992:84) and accordingly
“pervade their classroom actions” (Williams &
Burden, 1997:57).

Conceptualization of this study is derived
from the teacher-as-thinker metaphor in teacher
cognition research and ideas about interaction
between teacher cognition and teaching
behavior. Teacher cognition refers to “the
unobservable cognitive dimension of teaching—
what teachers know, believe, and think” (Borg,
2003:81). In language teacher cognition research,
teacher cognition underlies teachers’ actions in
practice, and the main focus of
attention is on the complex totality of teacher
cognition, the ways in which this develops, and
the way this interacts with teacher behavior in
the classroom.

This study adopts the central assumption
that the teacher is the central factor in educa-
tional innovations and that the understanding of
teacher cognition and practices must come from
awareness of the teacher and the context where
the teachers’ professional lives exist. This study

then seeks to reveal Korean EFL teachers’ beliefs

and practices in periods of curriculum change.

ITII. Conducting the study

Approaches to this study were developed
through both quantitative and qualitative meth-
ods using survey questionnaire and interviews.
In the first place, data were collected from a

population of Korean middle school EFL teach-
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ers, who were sampled through a survey to
explore the nature of teachers’ theoretical beliefs
about foreign-language teaching and learning
and classroom teaching practices and to identify
relationships between beliefs and practices.

The second phase of acquiring deep
understanding of the teacher-in-action involved
the collection of data, which gathered the
teachers’ views on who/what influences whom,
and why and what happens in the classroom.
For observing, describing, interpreting and
understanding, the researcher attempted to stand
in the place of the teachers under investigation.

Through mixed research design, the
researcher found that “blending quantitative and
qualitative methods of research can provide a
final product which can highlight the signifi-
cant contributions of both, where qualitative data
can support and explicate the meaning of quan-
titative research” (Jones, 2000). The combination
of the two approaches allowed the researcher to
develop a clear “picture” of the Korean EFL
context under investigation and subsequently,
to make more substantial conclusions.
1. The survey

Survey data were collected from a popu-
lation of Korean EFL teachers sampled through
a survey questionnaire (see Appendix A). These
survey data were collected to provide generali
zed descriptive data concerning underlying theo-
retical principles of Korean middle school EFL

teachers and the classroom practices from which
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they are derived. The survey not only helped
explain teachers’ theoretical beliefs about for-
eign-language teaching and learning and class-
room teaching practices at the design and in-
structional level in Korean schools. The quanti-
tative data involves descriptive and correlational
statistics.

A group of 224 Korean EFL teachers, from
public middle schools in Seoul, Korea partici-
pated in this study. For the systemic organiza-
tion of the survey items, the researcher catego-
rized the classified themes by distinguishing the
relationship between teachers’ underlying prin-
ciples and classroom practices derived from them
and in terms of the features of approach, design,
and procedure termed in the Richards & Rodgers
model (2001:20). In language teaching, approach
is treated at the level of design, where objec-
tives, syllabus, and content are determined. It
also relates to the roles of teachers, learners, and
instructional materials. Procedure is reflected to
as the implementation phase. Such categoriza-
tion allowed the researcher to form a picture of
the Korean EFL teachers’ general approach to
EFL teaching and to examine in detail class-
room practices.

2. Interviews

Qualitative data from interviews were
collected to provide substantial insight that could
not be obtained through the survey method.

While the outcome of teachers’ beliefs and prac-
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tices with the questionnaire was measured, the
qualitative approach allowed for detailed de-
scriptions of situations and teachers; direct quo-
tations from teachers about their experiences and
beliefs.

Semi-structured format was used for the
interviews. Each interview was conducted
directly between the individual teacher and the
researcher. The interviews allowed teachers to
describe their general opinions about the New
National Curriculum and change requirements
and lesson planning, tasks and activities they
selected for classroom use as well as proce-
dures and materials they used.

Thirty teachers who were among the
survey respondents, agreed to participate in
subsequent interviews. All the interviews began
with an explanation of the purpose of the study
and casual conversations to build up rapport.
During the interviews, interviewees took up most
of the time. The interview transcripts were ana-
lyzed, which were systemically categorized in
terms of approach, design, and procedure
(Richards & Rodgers, 2001), and in the same
way design and analyse the first and second
part of the survey instrument in regard to class-
room practices. Such categorization allowed the
researcher to relate the teachers’ understanding
of language and language learning and teaching
and the teachers’ planning and design to actual

classroom practices.
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IV. Results

1. Changes in Korean EFL teachers’ beliefs

1). The nature of teachers’ theoretical beliefs
As presented in Table 1 below, the

majority of the survey respondents (64.3%)

indicate agreement with function-based

approaches, which focus on interactive commu-

nication and the ability to function in real situ-

Table 1.
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ational contexts. Whereas, 35.7% of the respon-
dents disagreed. Teachers’ belief about function-
based approaches represents a growing popu-
larity of the approach among Korean EFL teach-
ers and an increased level of changes in their
cognition about foreign-language teaching and

learning.

Teachers’ Agreement or Otherwise with Methodological Approaches toward EFL Teaching

Strongly Disagree Somewhat Rather Agree  Strongly Agree or
or Disagree Disagree Agree
Function-based approaches 9.8% 259% 572% 71%
Skill-based approaches 7.6% 15.6% 54.0% 22.8%
Rule-based approaches 9.8% 19.7% 43.7% 26.8%

The function-based approach, the most
recent trend in second or foreign language teach-
ing, derives from the communicative explana-
tion (Halliday, 1973; Hymes, 1972; Littlewood,
1981; Widdowson, 1978; 2000) of how languages
are learned. The focus is more on the use of
authentic language within situational contexts,
functional language use, and meaningful
communication than correct structural form
(Johnson, 1992).

The majority of the respondents (76.8%
and 70.5%) also show their agreement with skill-
based and rule-based approaches respectively,
while 23.2% and 29.5% of them show their
disagreement. These percentages indicate

Korean EFL teachers’ existing beliefs about skill-

based and rule-based approaches. That is, in
general, teachers believe in the importance of
studying grammatical structures and in the
continuous practice, repetition, and drilling of
native speakers’ language patterns.

According to the data analysis, the extent
to which teachers agree upon the approaches is
indicative of the extent to which they agree or
disagree with certain statements reflecting
“function-based”, “skill-based”, and “rule-based”
approaches toward foreign-language teaching.
For some teachers this conviction is accompa-
nied with partial denial of each of the method-
ological approaches. Others, however, agree with

the statements.
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Overall, the results indicate that the ma-
jority of Korean EFL teachers hold theoretical
beliefs reflecting each of the function-based, skill-
based, and rule-based approaches toward for-
eign-language teaching. The positive function-
based theoretical beliefs of Korean EFL teachers
suggest that at this time of curriculum change,
changes are emerging in their beliefs about for-
eign-language teaching and learning.

2). The multifaceted nature of teachers’
theoretical beliefs

A correlational analysis reveals that rather
than a dominant theoretical orientation, Korean
EFL teachers possess a multifaceted nature of
theoretical beliefs about foreign-language teach-
ing and learning. That is, they appear to hold
dual or multiple theoretical orientations which
reflect the presence of two or three method-
ological approaches. In particular, function-based
and skill-based methodological approaches seem
to co-exist more closely in teachers’ multiple
theoretical orientations, rather than skill-based/
rule-based or rule-based/function-based com-
binations.

This multifaceted nature of teachers’
theoretical beliefs is shown in descriptive data
obtained from interviews with these teachers.
In the response below one teacher describes
the learning objectives she follows in her EFL
classroom as reflective of function-based
approaches :

Nowadays it is becoming more impor-
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tant to speak English... so I plan to ask students
to speak loudly with their peers. For example,
there is “Let’s talk” in every unit in the
textbooks; this is designed for conversation les-
son. Using this type of communicative situation,
students can have a chance to learn to com
municate in English..

However, this teacher makes a separate
comment that suggests her instructional
procedures reflecting both rule-based and skill-
based approaches :

Before I start teaching a new unit, I let
students study new words, and grammatical
points .. to help them understand new texts
more easily. I also use a tape-recorder to let
them learn the exact pronunciation of those new
items and sentences presented in the textbook..
they repeat after the tape or me...

There are also cases, one in particular,
where the teacher practices a multiple skill-
based/rule-based/function-based theoretical ori-
entation, which is reflected in the syllabus
model, materials, and techniques :

Students need to focus on the way to use
English... because English is totally different from
Korean, so they need to learn how to organize
subject, verb, object, and so on.. Then they are
able to create new sentences again and again. I
use audiovisual aids to help students become
interested in the lesson. For example, I use flash
cards and pictures to draw their attention to

words, some expressions, and phrasal verbs, etc..
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I often use pair or group activities for talking to
one another in class.

Another teacher, who seems to have a
dual rule-based/function-based theoretical
orientation, describes a good EFL student :

Students need to memorize a lot of words,
grammar, and structure to know about English.
Basic knowledge about the language will help
them to create numerous sentences and
dialogues... I try to make a situation for them to
communicate with each other in English
because oral skills are nowadays becoming
important.. I use the ‘dialogue’ part in the
textbook...

Here, in the following description of the
tasks and activities she uses, is another case of
the teacher having a dual skill-based/function-
based theoretical orientation :

At the beginning of the lesson, I always
ask students to listen carefully to the tape and
repeat after the native speaker’s sound... I think
pronunciation is really important. I provide
different kinds of activities to give students
chances to speak English through role-plays or
sometimes discussion about a specific topic
given... It is not so easy for them to speak freely
but at least they can try to say one or two
words to communicate with their peers..

Some teachers describe their instructional
practices as reflecting a dual skill-based/rule-
based theoretical orientation. This is evident

in these responses :
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The main tasks I give to my students are
exercising to get knowledge of grammar. I ex-
plain the key grammatical point presented in
the new unit of the textbook. And then I ask
students to remember the way it works in the
sentences.. Of course I take some time to let
students repeatedly practice new words, diffi-
cult pronunciation and patterns of expressions...
Like other teachers, I use a tape recorder for the
purpose..

Before learning to speak English, students
need to know some basic words and sentence
structures to get some ideas about the language.
I therefore first have students learn new vo-
cabularies, grammar. After this exercise, I ask
them to repeatedly practice the pronunciation,
accent location and natural intonation...

The results suggest that Korean EFL
teachers incorporate certain aspects of two
or three methodological approaches and
incorporate them into their multifaceted nature
of theoretical beliefs. In particular, the dual or
multiple theoretical orientations including func-
tion-based approaches may be evidence that in
response to the New National curriculum
Korean EFL teachers are involved in some sort
of cognition change.

2. Changes in Korean EFL teachers’ classroom
practices

The frequency of “form-based” and “task-
based” approaches in their classroom teaching

was measured to examine Korean EFL teachers’
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classroom practices. The intention is to examine,
in terms of form-based and task-based approaches,
teachers’ classroom practices at the curriculum
decision-making, syllabus design, and instruc-
tional levels.

Form-based approaches, as non-communi
cative approaches, represent the skill-based and
rule-based methodological approaches toward
foreign-language teaching, which involve the
specification of a sequence of language items
(Willis & Willis, 2001). Whereas, task-based
approaches, a term that refers to features of CLT
(Savignon, 2002), were adopted as communica-

tive (function-based) approaches, which focus

Table 2.

Hyun Hee Kim

on engaging learners in communicative tasks to
achieve an outcome through the exchange of
meanings (Skehan, 1996a; 1998; Willis & Willis,
2001).

As presented in Table 2 below, 47.3% of
the teachers indicate that they practice task-based
approaches often or more, while 28.6% of them
indicate that they practice form-based approaches
often or more. At the level of less frequency,
39.8% of the respondents sometimes implement
“task-based” approaches, while 59.3% of them
sometimes practice “form-based” approaches in

classroom teaching.

Teachers’ Classroom Practices of Task-based and Form-based Approaches in EFL Teaching

Very Often or

Never or Rarely Sometimes Often
Almost Always
Task-based approaches 129% 39.8% 384% 89%
Form-based approaches 121% 59.3% 259% 27%

The results indicate that Korean EFL
teachers frequently employ task-based approaches
in their teaching practices. This is evidence of
pedagogical changes taking place in Korean EFL
teachers’ classroom practices.

3. The relationship between teachers’ theoreti-
cal beliefs and classroom practices

Korean EFL teachers’ classroom practices reflect
to a large extent their underlying beliefs about
EFL teaching and learning. Teachers who have

more positive beliefs about function-based

approaches toward foreign-language teaching
implemented task-based approaches more often
in their classroom teaching, while those who
possess more positive beliefs about rule-based
approaches practice form-based approaches more
often in their teaching.

The results show that there are some
discrepancies as well as consistencies existing
between teachers’ theoretical beliefs and their
classroom practices. Concerning consistencies,

Korean EFL teachers who have more positive
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function-based theoretical beliefs implement
task-based approaches more often in their
classroom teaching. Likewise, teachers who have
more positive rule-based theoretical beliefs
practice form-based approaches more often in
their teaching.

This supports the view that Korean EFL
teachers’ classroom practices reflect their belief
systems, showing positive relationship between
the two, as Johnson (1992) found out that “teach-
ers teach in accordance with their theoretical
beliefs” (p. 101). Many other studies also identi-
fied the relationships between teacher cognition
and classroom practices. (e.g. Bailey, 1996; Bartels,
1999; Breen et al., 2001; Burns, 1996; Gatbonton,
1999; Golombek, 1998; Johnson, 1992; Lam,
2000; Nunan, 1992; Richards, 1996, 1998; Smith,
1996; Ulchiny, 1996; Woods, 1991, 1996).

Conversely, there are some discrepancies
identified between Korean EFL teachers’ beliefs
and classroom practices. As “any language
teaching program reflects both the culture of
the institution as well as collective decisions”
(Richards & Lockhart, 1996:38), the discrepancy
in the Korean context is explained by both
the massive government-initiated curriculum
innovations impacting teachers’ classroom
practices as well as teachers’ theoretical beliefs.
Taking into consideration the effects of globali
zation, the Korean government developed new
policies concerning English teaching and

learning in order to introduce a more commu-
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nicative approach, including all four-macro skills
of communication.

Where audiolingual methods were
previously and dominantly used before, the
Seventh National Curriculum introduced a
pedagogical re-orientation toward a more
communicative approach in Korean middle
schools (Development Committee, 1992). This
Korean Government initiative to restructure the
traditional English language curriculum seems
to have encouraged Korean classroom practi-
tioners to apply the communicative approach
in their teaching. This is evident in these re-
sponses :

What the government asks English
teachers to do is to use the communicative
approach and teach students to speak in English
in communication. The textbook is written
reflecting the new curriculum requirement, so
we now have to teach in a way we are asked
to.. (I11)

I am trying to encourage students to speak
in English in class.. Students do not participate
in such activities.. They are very reserved and
are not motivated in speaking English at all..
Not easy.. Yeah, but we are supposed to teach
students how to communicate in English... (I01)

Below, another teacher comment on
the New Curriculum requirements, which
illustrates the difficulty facing teachers who
are encouraged to teach in English in class-

room instruction :
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From 2001 the Ministry of Education
required teaching English in English only and
we English teachers were asked to mainly focus
on communicative competence of students. I am
not confident in doing so... Also, when I teach in
English, students do not appreciate that.. They
are more likely to make noise... (126)

Overall, the collective decisions made by
the government had a positive influence
on change toward curriculum innovation, ie.
communicative approaches in Korean EFL
teachers’ classroom teaching practices. The em-
pirical evidence shows that there are external
factors that influence teachers’ professional lives
in the classroom. There is a need to further
explore teachers’ cognition, particularly their
perceptions concerning classroom practices. The
exploration then holds promise for understan
ding the frequently noted discrepancies between
theoretical understanding of second/foreign
language acquisition and classroom practice

(Kleinsasser & Savignon, 1991:299).

V. Conclusion

This study mainly presents statistical
evidence, gathered from a large-scale survey
study, which reveals a communicative concep-
tion of foreign-language teaching and learning
among Korean public middle school EFL teach-
ers. The survey also maps out the frequent level
of communicative teaching practices. Data analy-

sis indicates that changes are taking place in
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Korean EFL teachers’ cognition and practices in
the EFL classrooms in the process of curricu-
lum change.

It is found that, in response to the
national curriculum change, Korean EFL
teachers, who are still much attached to their
traditional mixed methods, have begun to
incorporate aspects of communicative teaching
into their classroom practices. Data show that
the curriculum change has led to pedagogical
changes in teachers’ beliefs and teaching
practices, though it is observed that teachers are
reluctant to abandon their traditional theoretical
beliefs.

The results demonstrate that teacher
belief underlies teachers’ classroom practices in
the Korean EFL teaching context, and these
beliefs and practices are mutually informing
with variables playing an important role in
determining the extent to which teachers can or

should implement change in the classroom.
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Beliefs and Classroom Practices

APPENDIX A. SURVEY QUESTIONNAIRE

Part I : Teachers’ Theoretical Beliefs about EFL Teaching and Learning

This part includes questions regarding your beliefs or approaches to EFL instruction and
main goals in your classroom instruction. In order to answer Part I questions, please use the key

below and circle the number that best describes the level of your agreement with each statement.

KEY
6 =  Strongly Agree (STA)
5 = Agree (A)
4 = Rather Agree (RA)
3 = Somewhat Disagree (SD)
2 = Disagree D)
1 = Strongly Disagree (STD)

1. Your theoretical beliefs about EFL learning and teaching

In my beliefs about how English as a foreign language is STD D SD RA A STA
learned and how English as a foreign language should be
taught, ...

1. Language can be thought of as a set of grammatical 1 2 3 4 5 6
structures which are learned consciously and controlled by

the language learner

2. As long as students understand what they are saying, 1 2 3 4 5 6
they are actually learning the language.

3. When students make oral errors, it helps to correct them 1 2 3 4 5 6
and later teach a short lesson explaining why they made

that mistake.

4. As long as students listen to, practice, and remember the 1 2 3 4 5 6
language which native speakers use, they are actually learning

the language.

5. Students generally need to understand the grammatical 1 2 3 4 5 6
rules of English in order to become fluent in the language.

6. When students make oral errors, it usually helps them to 1 2 3 4 5 6

provide them with lots of oral practice with the language

patterns which seem to cause them difficulty.
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7. Language can be thought of as meaningful communica- 1 2 3 4 5 6

tion and is learned subconsciously in non-academic, social

situations.

8. If students understand some of the basic grammatical 1 2 3 4 5 6
rules of the language, they can usually create lots of new

sentences on their own.

9. Usually it is more important for students to focus on 1 2 3 4 5 6
what they are trying to say and not how to say it.

10. If students practice the language patterns of native speakers 1 2 3 4 5 6
they can make up new sentences based on those language

patterns which they have already practiced.

11. It is important to provide clear, frequent, precise pre- 1 2 3 4 5 6
sentations of grammatical structures during English language

instruction.

12. Language can be described as a set of behaviors which 1 2 3 4 5 6
are mastered through lots of drills and practice with the

language patterns of native speakers.

13. When students make oral errors, it is best to ignore 1 2 3 4 5 6
them, as long as you can understand what they are trying to

say.

14. Students usually need to master some of the basic listen- 1 2 3 4 5 6
ing and speaking skills before they can begin to read and

write.

15. It is not necessary to actually teach students how to 1 2 3 4 5 6
speak English, they usually begin speaking English on their

own.

Part II: Teachers’ Actual Classroom Design and Instruction
This part includes questions regarding your actual classroom at design and instructional level. In
order to answer Part II questions, please use the key below and circle on the number that best

describes the frequency of your instruction.
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KEY

6 = Almost Always (AA)
5 = Very Often (VO)

4 = Often ©)
3 = Sometimes S)
2 = Rarely R)
1 = Never N)

1. General objectives of EFL teaching determined for your instruction

Main teaching objectives are to . N R § O VO AA

16. help learners identify the rules of grammar, vocabulary 1 2 3 4 5 6
and the structural features of texts.

17. help learners trained in listening comprehension, accu- 1 2 3 4 5 6
rate pronunciation, practice exercises on language patterns

of native speakers, and respond quickly and accurately in

speech situations.

18. help learners challenge a range of tasks and achieve 1 2 3 4 5 6
learning goals through completion.

19. help learners read English passages and sentences aloud 1 2 3 4 5 6
and translate into Korean or vice versa.

20. help learners develop their ability to express, negotiate, 1 2 3 4 5 6
and interpret meanings through active participation and in-

teraction.

21. help learners practice oral skills and later develop 1 2 3 4 5 6
reading and writing skills.

22. help learners learn exceptions and irregularities of 1 2 3 4 5 6
grammar rules.

23. help learners experience actual language use and achieve 1 2 3 4 5 6
a communicative goal.

24. help learners master key linguistic patterns and knowl- 1 2 3 4 5 6
edge of sufficient vocabulary to use with these patterns to

speak fluently.
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2. Syllabus designed or selected in your EFL instruction

In general, my teaching focus is on... N R § O VO AA

25. discrete items of vocabulary, pronunciation system, and 1 2 3 4 5 6
rules of grammar with sufficient explanation.

26. learner’s memorization of structure-based dialogues. 1 2 3 4 5 6
27. learner’s being conscious on what is being learnt and 1 2 3 4 5 6
what remains to be learned.

28. teaching how to analyze sentences organized in a text and 1 2 3 4 5 6

translate into Korean.

29. learner’s goal achievement for communication and 1 2 3 4 5 6
learning.
30. learners’ use of existing knowledge and abilities for 1 2 3 4 5 6

problem solving.
31. knowledge about how English works. 1 2 3 4 5 6
32. pattern drills and learner’s thorough practice with 1 2 3 4 5 6

memorized materials.

33. learner’s meaningful experience in real-time communica- 1 2 3 4 5 6
tion.
34. learner’s participation in communication and communi- 1 2 3 4 5 6

cating for learning.

3. Tasks, practice activities, techniques, and material used and provided in your instruction

In general, I use or provide.. N R S§ O VO AA

35. activities which have learners identify and correct gram- 1 2 3 4 5 6
mar errors in their own or others’ writing.

36. check-up exercises which present learners their own or 1 2 3 4 5 6
others grammatical errors.

37. grammar exercises before introducing the whole text in 1 2 3 4 5 6
teaching materials.

38. sentence-combining exercises. 1 2 3 4 5 6

39. pattern drill activities repeatedly. 1 2 3 4 5 6
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40. practice exercise on pronunciation and language patterns 1 2 3 4 5 6
of native speakers.
41. communicative activities, such as information-gap, 1 2 3 4 5 6
role-plays, or problem-solving tasks.
42. listening exercises which have learners memorize the 1 2 3 4 5 6

native-speaker’s model.

43. different difficulty levels of tasks and materials for 1 2 3 4 5 6
different levels of learners (in linguistic aspects).

44. different difficulty levels of tasks and materials for 1 2 3 4 5 6
different levels of learners (in cognitive aspects).

45. pre-activities which have learners prepare for the major 1 2 3 4 5 6
task.

46. a brief description and outline of the major task to be 1 2 3 4 5 6
given which explains how they will be sequenced.

47. brief exercises which have learners review or re-practice 1 2 3 4 5 6
language patterns previously practiced, at the beginning or

end of the lesson.

48. brief exercises which have learners explain or use the 1 2 3 4 5 6
rules of grammar and structure previously learned, at the

beginning or end of the lessons.

49. brief exercises which have learners self-evaluate what 1 2 3 4 5 6
they have learnt and consciously understand their own

weaknesses, at the beginning or end of the lesson.

50. authentic materials when the textbook materials are not 1 2 3 4 5 6
sufficient enough to provide natural and communicative

context.

51. familiar and concrete information or materials which help 1 2 3 4 5 6

learners easily access tasks given.

52. computers. 1 2 3 4 5 6
53. cards/pictures and other audiovisual aids. 1 2 3 4 5 6
54. learner-centred and learner-initiated activities through tasks 1 2 3 4 5 6

involving learners’ active participation or problem-solving,
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and activities among students.

55. teacher-led activities through exercises involving learners’ 1 2 3 4 5 6
focused practice on language usage and patterns of language,

and activities between the teacher and students or among

students.

56. teacher-centred and teacher-initiated activities through 1 2 3 4 5 6
explaining linguistic elements in detail, and between the teacher

and students.

57. pair or group activities. 1 2 3 4 5 6
58. lecture-type teaching. 1 2 3 4 5 6
59. English as a medium of instruction. 1 2 3 4 5 6
60. myself as a participant within group activities and share 1 2 3 4 5 6
opinions on topics and language use with learners.

61. oral exercises on native-like pronunciation and language 1 2 3 4 5 6
specified by the teacher.

62. oral exercises on varieties of language through trial and 1 2 3 4 5 6
error.

63. translation exercises with grammatical explanation. 1 2 3 4 5 6

64. different time limit, depending on task modality (e.g. 1 2 3 4 5 6
speaking, writing, listening, or reading).
65. timely feedback and evaluation on task completed by 1 2 3 4 5 6

individuals, pairs, or groups.

Part III: Teaching Environment in Korean Middle Schools and Training Support
Listed below are environmental factors, including your students, related to your teaching in
Korean middle schools. In order to answer Part III questions, please use the key below and circle

the number that best describes the appropriateness of the situation.




IS I eAn g Il Changes in Korean EFL Teachers’

T 1 atufl 1 SunAy 2550 - wouAAL 2551 61 Beliefs and Classroom Practices
Suratthani Rajabhat. Vol1 (1) December 2007 - May 2008 Hyun Hee Kim
KEY
6 = Fully Appropriate (FA)

5 = Appropriate (A)
4 = Rather Appropriate (RA)
3 = Somewhat Inappropriate  (SI)
2 = Inappropriate @
1 = Absolutely Inappropriate (AI)
Teaching environment and teacher training support Al I S RA A FA
66. Content and difficulty of the textbook given to teach. 1 2 3 4 5 6
67. Classroom size. 1 2 3 4 5 6
68. Teaching hours allocated a week. 1 2 3 4 5 6
69. Teaching resources provided. 1 2 3 4 5 6
70. Frequency of provision of in-service teacher training for 1 2 3 4 5 6
professional development.
71. Frequency of provision of in-service teacher training for 1 2 3 4 5 6
language development.
72. Collaborative atmosphere among teachers. 1 2 3 4 5 6
Part IV: Demographics
Please circle the most appropriate response or fill in the blank.
73. Gender : 1) male 2) female
74. Age (western age): ___
75. English language teaching experience: year(s)
76. Students’ grade you are currently teaching: graders
77. Period of studying or traveling in English-speaking countries: days/months/years
78. Experience of in-service teacher programme within the past three years: time(s)

(topics of the programme)

79. Please circle on the number that best describes your rating of the level of your English

language proficiency in the following items:
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Slightl Slightl Vv
English language proficiency’ Very Low Low Y Y High e
Low High High
Oral skill 1 2 3 4 5 6
Literacy skill 1 2 3 4 5 6
Linguistic knowledge (grammar) 1 2 3 4 5 6
Social and cultural knowledge 1 2 3 4 5 6

80. Please circle on the number that best describes your rating of the level of your professional

awareness in the following items:

Professional knowledge Very Low Low Slightly  Slightly High Very
Low High High
Current language theories 1 2 3 4 5 6
Current learning theories 1 2 3 4 5 6
Current teaching methodologies 1 2 3 4 5 6
The New Curriculum policy 1 2 3 4 5 6

Thank you very much for your contribution to this study.



